
 
 

The Fondazione Villa Montesca gave the start to the piloting within 5 schools of the local districts. Totally, 

there were 9 classes, 11 teachers and over 172 students (between 12 and 16 years old). Each class 

experienced at least 3 non-formal prosocial activities, for a total of 27 exercises carried out. The workshops 

considered most interesting in the various contexts were: 

• Digital footprint  

• Reciprocal Maieutic Approach (from transmission to communication and from egoism to empathy)  

• Prejudice: An awareness-expansion Activity 

• Human Rights and Equality 

• Online Hate Speech 

• Split Decisions 

The exercises have been adapted 

by the Villa Montesca facilitators to 

the various class contexts, for 

example the template of the 

Facebook wall has been replaced 

with the Instagram one in the 

Online Hate Speech exercise and 

introductory videos on human 

rights have been projected before the exercise Human rights and Equality one. 

The qualitative and quantitative reactions of students, teachers and school managers have been extremely 

positive. Here are some numbers and comments: 

• Out of a total of 172 students involved in the laboratories, 116 participated in the contest 

(optional) individually, producing a prosocial postcard 

• Some classes have activated Whatsapp groups to continue discussing the issues that emerged 

during the workshops 



• Some headmasters expressed their willingness to 

systematize the laboratory activities throughout the whole 

school year  

• Student 1: "I did not know what empathy was but 

today I understood that it is something that I have always 

experienced without knowing it" (during a maieutic workshop 

on selfishness and empathy)  

• Student 2: "I understood that I can always support a 

person who is part of my group, and that not acting can mean 

being part of the problem and not the solution" (during a 

workshop on hate speech) 

• Student 3: "When most of my classmates stood still 

and I always proceeded forward, I felt uncomfortable for 

them" (during a workshop on Human Rights) 

• Teacher 1: "The students reacted with interest to the 

activities, continued to discuss the issues that emerged and I 

was pleasantly impressed by the fact that they brought out, on 

their own, food for thought on difficult topics without being proposed to them" (during a maieutic 

laboratory) 

    

In Spain, the ALICE Prosocial Model was 

piloted between September and December 

2019 in two schools:  Col·legi Frangoal, 

Castelldefels and FEDAC Amílcar School, 

Barcelona, involving around 120 students 

(14-16 years) and 6 teachers.  

The project and prosocial model were first 

presented to the whole community, 

including teachers, headmasters and 

representatives of the educating 

community, with more than 90 attendees between the two workshops.  

The students participated in several activities: “Fatima needs advice” about sexual orientation, exploring 

their own attitudes and trying to give advice; “Broken friendship” 

about cyberbullying, exploring the pros and contras of the Internet 

and the values of friendship; “Split Decisions” about how to deal 

with anger and hate online; and “Digital footprint”, about exposure 

of their private life online.  

The reactions of both teachers and students were positive: most of 

them felt the activities stimulated the discussion in class, the 

expression of their feelings, and to understand the idea of 

prosociality and empathy.  



Some of their reactions: 

• ALICE created a climate of positive discussion about different ways of seeing things 

• The project helped us to bring to light a problem that was hidden 

• The activities enhanced the students’ communication skills, they learn how to accept each other 

and put themselves in the position of others 

• The students learned how to distinguish what is true from what is fake 

• Be yourself and listen to your heart 

Both schools finished the activities with the ALICE Prosociality Contest, creating a postcard and uploading it 

through Stories Creation Tool of the eportfolio. Out of all the participants, two students were chosen by the 

Evaluation Committee to represent their school in the Final Conference in Crete on 9 January 2020.  

In Bulgaria, the ALICE Prosocial Model was piloted between September and December 2019 in two schools 

in the capital Sofia. The prosociality lessons and activities were implemented by four teachers and involved 

more than 60 secondary school students. 

Discussions in both schools were organised in May 2019 to prepare school staff and teachers for the 

upcoming implementation of the Prosocial Program. The school boards and staff members intuitively chose 

topics of prosocial activities and discussion, which fell within the students’ field of interest such as 

cyberbullying and safe internet. The students’ parents agreed with the proposed activities although in the 

beginning, the decision was not unanimous – some parents described some socially-charged subjects as 

“not serious enough”. 

The groups involving minority students or students of a disadvantaged background were more eager to 

participate the implementation of the ALICE project. During the first discussions of prosociality, students 

suggested ways to expand the activities in the future. Among their suggestions were: 1) Creation of a “kid-

friendly” and easily accessible “Pocket Universal Declaration of Human Rights” and 2) Conduction of a 

travelling lesson on “Unity in diversity – religions and temples”, where children would visit a church, a 

synagogue, a mosque, and a cathedral in a day, in order to become more knowledgeable about the 

practical aspects of religion, through their personal experience.  

The ALICE prosocial lessons during the piloting covered the topics: 1) Human rights and equality 2) Internet 

…what do we want? 3) Gender stereotypes and 4) Online hate speech. Some sessions fostered in students 

the need to be more tolerant and open-minded in their every-day interactions and relationships. During 

other sessions, students were challenged to come up with their own definitions and rules, in order to 

develop critical thinking and ability to reach a consensus with peers. Students were introduced to the 

notions of compassion and empathy and were asked to employ them in debates about agency, identity, 

citizenship, and activism. Students shared that the “non-formal” character of the prosociality lessons 

helped them grasp concepts, they previously thought too complex. Some students even shared personal 

experiences of being bullied and discriminated against on the basis of their religion or skin colour. Other 

admitted having bullied classmates and demonstrated a level of responsibility and agency to “just now 

realise how tough that must have been on the other person”. The exploration of new realms of learning 

and communicating (through role-playing, storytelling and art) opened up new doors for empowerment 

and expression – students who have always been considered shy and introvert, finally participated in in-

class discussions.  



The students were very enthusiastic about participating in the Prosociality Postcard contest and winning an 

award – after having submitted their postcards using the E-portfolio, they are now eagerly awaiting the 

decision of the Evaluation Committee.  

The pilots in Dutch schools were carried out in 

two schools who both had extreme 

perspectives on prosociality. This make the 

pilots very challenging but also led to in-depth 

learning experiences.  

One school was a “lower vocational” school, 

which is a type of school for students who are 

expected to choose a low-skilled vocational 

occupation. The pilot was challenging because 

the social context of the students was a “street 

culture” where sharing and helping were different from what middle class teachers expect. In the 

masculine street culture, “comforting” is not considered high status behaviour, so it is avoided. Because of 

the low level of understanding of words and concepts, it was not really possible to reflect on prosociality 

with students. The pilots yielded mainly results on the level of basic listening and discussion skills. The 

school policy which focussed on strict discipline and docile students also made it difficult to engage in 

deeper emotional learning.  

The other school was a “democratic” school were 

students and staff decide jointly about everything. 

Students don’t have to follow lessons if they don’t 

want. Discipline does not exist because it is 

considered “violent communication”. Conflicts are 

solved by mediation dialogue until all parties 

authentically agree. In this school, the students 

initially did not agree with the top-down didactic 

approach of the ALICE-curriculum. The teachers had 

to renegotiate both the didactic approach and the 

content with the students. The prime interest of students was “sex and relationships”, so we changed our 

focus to this, and the activities were changed to basic small group dialogue because that felt safer for them.  

The pilots gave plenty food for thought. They gave some answers too, but it was clear that the answers are 

strongly dependent on the school environment. If there is one conclusion from the Dutch pilots, it is that 

schools need to reflect more deeply on what students truly need and what teachers want and need to do 

to cater for these needs.  

 

ALICE project testing has been conducted at Artistical and Technical High School “ Ragusa–Kiyohara-

Parlatore” and Technical High School “Almeyda Crispi”. Four classes have been involved for a total of 60 

students. 



Taking into consideration the specificity of each class, the teachers involved in the project chose a series of 

exercise to implement with the class-group. 

Each class experienced most of the non-formal 

prosocial activities included in the manual. 

Some of them were: 

• Association of Ideas:  

• Fatima needs an advice 

• Cyberbullying Broken Friendships 

• Egoism vs Empathy – Reciprocal Maieutic 

Approach 

The debate between students and teachers was a 

fascinating opportunity to explore their thoughts 

about the topics and to break some stereotypes’ walls. The brainstorming exercise was an extraordinary 

opportunity for teachers to know their students deeply, as demonstrated by a teacher who, at the end of 

the exercise, stated “Now I know my students”.  

The discussion about same-sex feelings allowed students to 

explore their own attitudes towards sexual orientation. In the 

confrontation with peers, the students used and developed their 

social skills, using empathy to understand others’ feeling and to 

communicate with them. Some students, after the debate with 

their peers, started questioning their stereotypes, often 

assimilated by society.   

The reciprocal maieutic approach represented a powerful tool to 

promote active citizenship and social dialogue. Talking about 

dreams, students and teachers knew each other more deeply. The 

exercise of listening has been useful in order to develop the 

concept of empathy. Discussing about the meaning of “egoism” 

and “empathy” students realized how develop and share empathy 

is an important step towards a “pro-social” society.  

Both schools finished the activities with the ALICE Prosociality 

Contest, creating a postcard and uploading it through Stories 

Creation Tool of the eportfolio. Two students were chosen by the 

evaluation committee to represent their school in the Final Conference in Crete on 9 January 2020.  

 

In Crete, the ALICE prosocial project was piloted from October since November 2019 in 4 schools: 3 junior 

high schools and 1 senior high school. In total, 9 teachers and 72 students aged between 15 - 16 years old 

were involved. The main goal of the piloting lessons were to raise awareness on the issue of positive social 

behaviour, to cultivate values such as solidarity, tolerance, respect and empathy in the classroom as well as 

to develop skills and competencies that will promote social inclusion in the educational community.  



In the actual learning process, the prosocial activities 

implemented in our schools focused on the topics of a) 

Human rights and equality, b) Growing up racially, c) on-line 

hate speech and d) digital footprint, which were selected by 

the teachers as being the four most challenging issues that 

students have to face nowadays in their daily lives.  

All the tasks and strategies suggested in the ALICE project 

involved the learners in realistic situations, gave them the 

space to exchange their personal experience and express 

their feelings without being judged, something that they 

really liked as it does not happen often in their daily school 

life. Therefore, the whole process enhanced their critical 

thinking, made them care about the other, be responsible 

and respect diversity instead of putting labels on each other 

and being stereotypical. Getting into other shoes, they saw 

how tough it is to experience bullying, discrimination and 

exclusion, and they realized that they should not let 

prejudice affect their way of thinking and behaving.  Last but 

not least, students were motivated and inspired to take part 

in an on-line contest where they had to create a postcard 

advocating pro-sociality. The winners of the contest were 

rewarded with a unique 3-day trip to Strasburg. There, the 

students had the chance to visit the European Parliament 

and the Council of Europe in order to see how the values 

promoted through ALICE are actually put into practice and 

protected by these two institutions.  

All in all, the ALICE project created a positive climate in the classroom where everyone was respected and 

embraced despite their differences.  As far as the teachers are concerned, all of them commented on how 

innovative and useful the educational tool introduced through the ALICE project was as it enhanced 

collaboration, gave food for thought, created a supportive learning environment and helped students 

change or reflect on the way they think and act.  

 

 


